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Towards Definition

AVLYAGALFOAGSE GKFG adNAROS 2
student perspectives on their educational
experiences, to consult students and to include them
as active participants in critical analysis and reform
of schools, and to give students greater agency Iin
NEa&SI NOKAY3 SRdAzOF GA2Y Il A&ac

(Thiessen, 2007, p. 579).



Towards Definition

ATaIkincr:; with pupils about things that matter in

A
A
A

A

schoo
Conversations about teaching and learning
Seeking advice from pupils about new initiatives

nviting comment an yays of solyir;(g é)robjems that _ 5
"NB | TFSOUA () USlI OKSNXa
[ JdzLJA £ Qa NAIKU 02 €SI Ny

nviting evaluative comment on recent
developments in school or classroom policy and
practice.

(Rudduck

2005, p. 2)



Towards Definition

Omeani ngf ul Ppedemce wl edged
é t h power to influence analyses of,

decisions about, and practices In

school s0

(CookSather,
2006, p. 363)



Towards Definition

Student voice covers a range of activities that
encourage reflection, discussion, dialogue and
action on matters that primarily concern
atudzRSyidaqQ

) (Fielding and McGregor, 2005,
p.2).



Towards Definition

W{ 0dzZRSY il ©@2A0S NBFSNE (2

which children and young people,

individually and collectively are able to speak

dzLJ | 602dzi UKSANJ SRdAzOI GA2Z2Y
Thomson,

2011, p. 24). (



Why Student Voice?

United Nations Convention on the Rights of the Child
Article 12¢ KS OKAf RQa 2LIA VA

N

right to express those views the child shall in particular be
freely in all matters provided the opportunity to
affecting the child be heard
NCCA JUHIOI'C CLE R Funded by the n
Neticoas Couneil o Ctcutum and Adsssamant for teachers *****: Efr ?s;n Eﬁ:ozgogr%n;irgﬁ the BRIDGE }c;o::Zr;ing




Why student voice?
wWSAaSI NOK G4Sftfa daxoo

Encourages student engagement in learning
Enhances student agency and student leadership
Improves studenteacher relationships

Unique perspective on being a student
Encourages active, democratic citizenship
Empowers students to participate in school Ilfe

Dr Paula Flynn, 2014 cﬁ@%ﬁ} ﬁ A\r,,q .
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Why Student Voice?

Schools are the first place
where children experience
soclety In all its facets and their
experiences can have a
profound influence on their
attitudes and behaviour In life.

AndreasSchleicherOECD, 2017
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for teachers



Why Student Voice?

Schools should contribute to the

development ofactive, democratic
citizens.

Active participation and having a voice N
are ways for students to experience and SV T~

A

develop democratic attitudes and skills g&ﬁif"
In education SN 0 &
» AN & %

citizenship as practice as opposed
to citizenship as status

RRE Funded by the
LN Erasmus+ Programme
of the European Union

Mstional Council for Corriculum shd Astasnmant

for teachers



Why Student Voice?
Experts of their own experience of schooling

¥ 5 2 dZ)/ = LJSWﬂQUﬂf S K Jm%l%' I didn't realize
perspectives on learning, teaching that you're an

and schoolingthat their insights SRR
warrant not only the attention but  should live it! &
also the responses of adults; and g\
that they should beafforded
opportunities to actively shape
their education

An tSraith Shéisearach do Mhuinteoiri

NC CA JuniorCYCLE CookSather, 2006

An Chomhairle Ndisionta Cumnclaim agus Maassdnachia

M Funded by the
. Erasmus+ Programme Student Voice —
of the European Union the BRIDGE to learning

for teachers



Policy context In Ireland: a lot happening!

A UNCRC (1992)

A White paper (1995) to Education Act (1998)
Abl GA2y It | KAt RNBYy Qa
A Ombudsman for Children Act (2002)

A Aistear(2009)

A Children Referendum (2012)

A ESRI Pogirimary Longitudinal Study (2001
2011)<xﬂ y Long y (

A Negiotlated Integrated Curriculum, NCCA

A lmpact of Project Maths, NCCA (2012)
A SSE and WSE, Inspectorate.

{ BANhdledrfer Vdicd feBehrch project, NCCA

A The National Strategy on Children and
Youn People in Decision Making, DCYA
(20152 020?

AW, SGGSNI hdziOo2YSa . NR =
2014)

A The Framework for Junior Cyd¥ES
(2015)

A DES; student and parent charter (2019 /
2020)

A Education for Sustainable Development



ESRI: Emerging themes
AAAAAAAAAAAAAAAAAAA

SENIOR CYCLE Emer Smyth

NCCAS

Student voice Iin Senior Cycle Revie\



Student Voice and assessment: working with
peers

AZKS\\; e2d z NE _ gAUK U0KS_ 3INRdzLJA | YR, &2 dzNJ
UKSYSY 6KIOUSOSNE YR @2dz OFy 2dza qS f
SELX | AY Al |5||)\y uz YSKe {22 gSQNHL It
to work with your group. (Coe ucational, n@EIS)

ALY (0KS LINRPe2SOGasxz AT e2dzUNB R2Ay3I Al ¢
from your friends, what they're saying, than with the teachers explaining to you.

(Boys, norDEIS)

A Students liked being able to talk to one another instead. Getting into discussions
In class is better than just havin ? a teacher write it dawn and then you write it
R2gyY AYl e 2 dzN 20Sa 0SOldzaS UKSYy &2«

just memorising it. (Boys ndDEIS)

Alf would be better if we were tglking and discussing things more in class rather _
uKiI 8dzau zNJ&u)\}\/EI V2USaP ¢KSNL L NB a:
qu )\g Q dzi ul-]:_I }\/EI yz2uSa_FT2NJ aKS,yn

Y R QNB Yy 2u 2AyY 3 02 S| NJY-DEIg)e U KA Y :



Student Voice and assessment: more varied
models

Al just think that they should have more classrobased assessments
0SSOl dzaSE SYSNRBUKAY3I Aa R2g8y U2
CKS | Y2dzyd 2F 62NJ OUKIO é&2dz R?2
just come down to one day and one piece of paper and that piece of
paper's there for life and that's not right. (Girls, RDEIS)

ALQR aleé O4KS [SFIT@Ay3 |/ SN akKkz2dz R
because Iit, kind of, helps shorten the papers a small bit and relieve
just a bit more stress on the exam day. And it just helps spread out
the work and some people will excel at say public speaking with their
CBAs. (Coeducational, n@klS)



Student Voice and assessment: continuous
assessment

ABringing some of these continuous things, like, if you had a project, like, 40
or 50% that you done in Fifth Year, it'll take a lot of pressure off the Sixth

Year, if you have all the projects on the Fifth Year. But, like, have every
subject which is some sort of project or something. (Boys;DBIS)

AL umg“[ UKS OZ2YUAydz2dza .l agagSaaYSyYyu?
UKS {SYA2N)/ eOt SO wlruKSNJ uKFIYy Xo® |
stressful exam you have prepared for two yea@dd nonDEIS)

A 2dz2Qftf KI@gS | @l ad YlFI22NrOGe 27
ﬁhras_.es and vomiting them up onto the Leaving Cert paper and just
anding it in, and hoping they remembered eve_rythln% correctly. They
want to-- and then you have the others who enjoy that sort of thing, and
then you have the others who want to know how-tg/eah, just give more
ways to approach the Leaving Cert (Boys,-D&iS)

ud

Q)¢



Negotiating the
AOOOEAODI Oi 88

When pupils are consulted seriously, it can make
them feel, often for the first time, that their
school and their class are to some exténdir
schoolandtheir classc impact on sense of
belonging and attachment

Relationship belonging, positive sense of
wellbeing



Why Is student voice so important for us?
wSaSI NOK uSffa dzaXoo

AArticle 12¢ KS / KAf RQa NAIKG G2 KIF @S |
AEmpowers students to participate .in schopl life Which would
AEncourages student engagement in learning
Almproves studenteacher relationships
AUnique perspective on being a student
AEncourages active, democratic citizenship

you prioritise?

Paula Flynn, 2014

An tSraith Shéisearac h do Mhuinteoiri n
[ J C CA JuniorcﬁY\ﬁCLE ***** Funded by the
fe et i Oonein o o =5 NI Crasmus+ Programme Student Voice -
for teachers A of the European Union the BRIDGE to learning




Build your Metro Map to show your journey to enhanced Student Voice

A Dialogue and discussion A Peer to peer learning

A Feedback A Peer assessment

A Seltevaluation A Buddying

A Student consultations

A Questionnaires

A Interaction within the classroom A Eocus groups

A Collaborative learning A Student working groups
A Negotiation A Students as researchers
A Students as data source
A Students as coesearchers
| A Student forums

A Exchange ideas A Discussion platforms

A Reflect on the process of learning A Debate groups

A Questioning

A Time for students to express
themselves

A Students choose tasks



Across the developed and the developing world schobhdg itself at the
centre of a set of global concerns about the future of the planet, about food
and water security, and about the movement of peoples in the face of climat
RA&GFAUGSNBEXDPFYR AYONBFaAy3Iftes ao®2?
students about these issues but to shape the next generation of creay
problem solvers who can quiteA O S NJ tliefwérldWa l @9 S

NCCA, 2010nnovationand Identity, Ideas for the new junior cycle.
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OECD

Aar a 0KS Y2ald aA3IYyAFAOFYyO FyR Ozaidfeée NBa2 dzN
are central to school improvement efforts. Improving the
efficiency and equity of schooling depends, in large measure,
on ensuring that competent people want to work as teachers,
that their teaching is of high quality, and that all students have
 00S&aa G2 KAIK ljdzZrtAde GSIFIOKAY3IE O06h9/ 5% Hn
Aa{GNRPYy3 &4dzo2SO0G YIFIGGSNI {y26fSR3IASS LISRIFI2IA
capacity to work effectively with a wide range of students and

colleagues, contribution to the school and the wider profession
YR Ol LJ OAlUe U2 O2YyuUAydzS RSYStZ2LIAYyIPeE o0h9/



Instructional Intelligence

Instruc ]om Intellis

Merges 5 key areas

1. Curriculum
Assessment
Instruction

How students learn
Change and Systemic Change

a bk

28



The key focus In the systemic change
projects Is on instruction

Instructional Intelligence




LYAUuNHzOGA2Y I f LYyGStft A3

Do Io Po Io o

nstructiona
nstructiona
nstructiona
nstructiona
nstructiona

concepts

conce
conce
conce
conce

LS t
LS t
OIS t
LS t

nat arexills
nat areactics
nat argtrategies

nat anastructional organizers

30
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Instruction can be classified into
5 areas

nstructional concepts

nstructional skills

nstructional tactics

nstructional strategies

nstructional organizers

nered guide; you enact and integrate thgreen

31



Gt cA@l by SBGSNERE @ 208 SN 0A 2
not develop robust intelligent behaviours In
areas where they have a great deal of
experience. 'We donot automatically learn from
experience, even extended experiences. For

Instance, people play chess or bridge for years o
gAhUOK2dzi SASNIASGGAYI 0SGGSNI |

32



Instructional Skills

ASkills are the instructional | |
actions of teachers that enhanceAFraming questions

learning A Applying wait time

AThey increase the chances that ASuspending judgment
more complex instructional  ADiscussing the purpose of the lesson
processes (tactics and strategiesSir x v Ay 3 gA G K a2GdzRSY
are |mp|emented experience

AMost teachers are tacitly or AWSALRYRAY3I (2 | WYy?2

unconsciously skilled A Checking for understanding

33



Instructional Tactics

AA tactic fits between a skill and a Tactics

strategy AThink Pair Share

Alt is an action used to enrich or A Brainstorming

strengthen the application of a .
strategy AVenn Diagram

ACan be linked to other tactics or skills AFlow Chart

ATactics make strategies less complex ARound Robin
and more workable A3 Step Interview

APMI
A Six Thinking Hats

34



Graphic Organizers

AWord Webs

ATime Lines /
AFlow Charts

AVenn Diagrams

AFish Bone Diagrams

ARanking Ladders

AMind Maps
AConcept Maps

35
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Instructional Strategies

A Strategies are usually grounded in
theory

AMay involve a sequence of steps, or
number of related elements

AHave intended effect on student
learning

A Skills drive tactics, tactics and skills
drive strategies

37

Strategies

A Concept Attainment

A 5 Basic Elements (of groupwork)
A Mind Mapping

A Concept Mapping

A Jigsaw

A Academic Controversy
A Group Investigation

A Reading Recovery

A Role play

AICT use (an aspect of)



Instructional Concepts

A Concepts provide lenses to Concepts (only)
understand how, when and where to

apply and integrate skills, tactics and ASafety

strategies AAccountability

Al yy2iG 0S aR2ySE AwovéjtySYéSféééz Ol y
be enacted through application of o
skills, strategies, tactics AAuthenticity

AFor example: wait time and AMotivation

think/pair/share can invoke concepts : L.
of safety and accountability AActive Participation

38



Instructional Organisers

AOrganisers are frameworks or bodies of research that assist teachers
In organising an array of skills, tactics and strategies into a coherent
set of teaching methods

AThey are the lenses that clarify or enhance thought alymwwe
Instruct

AThey increase teacher wisdom about the teaching and learning
process, based on the needs and inclinations of the learner

39



Instructional Organisers

AMultiple Intelligence AChild Development
AGender ALearning Difficulties
AEthnicity AAt Risk Environment
ACulture ACooperative Learning

ABrain Research
ACritical Thinking

40



Concept and skill relationship

AWnhy do we need to be aware of the difference between concepts,
skills, tactics, strategies and organisers?

AMany experienced and effective teachers might not consciously
realise the complexity around something as simple as asking a
guestion so as to involve all students

ADo they need to?

41



Concepts and skills

AWithout clear understanding, we are less able to thoughtfully connect
them to student needs

A2S Oly GR2¢ aiAirttasr So3ad LINPJAR.
guestions

A2S OFlyy2i aGR2¢ 02y OS Lduedariust ®dhihgs Y
to make these concepts come alive

AThese thingsve doare skills, tactics and strategies

AWe need to articulate our practice to be effective

42



Alnstructional concepts - safety,
social justice, interest,
accountability etc.

Alnstructional skills - - waittime,
framing questions, probing
Alnstructional tactics - Think Pair
Share, Venn Diagrams, Word Webs
Alnstructional strategies - Concept
Mapping, Academic Controversy
Alnstructional organizers - Multiple
ntelligence, Bl oomdbs Taxono
earning disabllities, gender,

culture, at risk factors

The key point is to sense how tBREERR y S& A Y i SNJ O
and how theREDareas guide the teachers thinking and
action of the green areasto create an impact.

43
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APower is a term that tells us how much of a difference an innovation
makes.

APower generally increases as you shift from skills, to tactics, to
strategies.

AStrategies are researched based approaches supported by a theory
the most complex and powerful.

a4



Our Instructional task

AWe need to move from beinigcitly skilledin a limited number of
Instructional methods to beingxplicitly skilledwith a higher number
of instructional methods to increase learning and to facilitate
0SFOKSNB RAFFSNBYIUAFGAYT GKSANI ;
diverse needs.

45



Key point here Is to integrate and or stack skills, tactics
and strategies

AWe increase power by integrating or stacking multiple methods.

AFor example, how can Concept Attainment and the Five Basic
Elements of Effective Group Work (strategies) be integrated and work
along with Think Pair Share and Place Mat (tactics) as well as framing
questions and wait time (skills) to teach First Year students to
dzy RSNR Ul YR WRSYZ2ONJ Oe QK
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Integrating methods

AHow do wait time, framing questions,

think/pair/share, concept attainment, safety,

F 0O02dzyul 6At Auez | OuA@dsS LI
Brain Research, etc., work together?

AOur conscious integration of these methods is the art
of effective teaching

47



Levels of thinking

AThinking can be categorised
AThis is what &axonomydoes

AMost teachers do not consciously play with the elements of
taxonomies when teaching

AYet understanding how the conceptlefels of thinkingworks helps
us to Integrate It into our practice more effectively

AAgain: being aware/ conscious of what we do and why we do it is
central to being an effective teacher

48



Levels and Types of Thinking

Knowledge Anductive

, _ Meductive
Compyesznsion Anquiry

ASequencing
Analysis ?a”king
. redicting

Synthes_ls Adentifying
Evaluation Aerioritizing

6. ft22YQa ¢l E2y2Y8&0
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