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Programme:

ÅOpening Remarks 

ÅWhere are we at?
ÅLearner Voice Project - Hopes and Concerns 
ÅThe Big Picture: Instructional Leadership and Student Voice   

ÅRest Break

ÅFacilitating Learner Voice 
ÅLundy Model
ÅFacilitating the voice of the learner in the Junior Cycle curriculum 
ÅNegotiated Integrated Curriculum 

ÅLunch

ÅPlanning for Change 

ÅNext Steps
ÅReflection

ÅClose



Facilitating Learner Voice Project

ÅLearner Voice
ÅInstructional Leadership Programme
ÅTeaching, Learning and Assessment 
ÅCulture
ÅPolicy



ÅConference June 2019

ÅProject Conference

ÅCluster Meetings 

ÅOnline Engagement

ÅSchools Visits 

ÅClosing Conference 



Cluster 1

Cork/Tipperary/Clare

Cluster 2

Dublin/Kildare/Carlow

Cluster 3

Donegal/Cavan/Mayo

Cluster 4

Cork/Tipperary/Clare

Cluster 5

Dublin/Kildare/Wicklow

Cluster 6

Dublin/Kildare/Wicklow

1 Kinsale Community School {ǘΦ [ŜƻΩǎ /ƻƭƭŜƎŜ{ǘ !ƛŘŀƴΩǎ /ƻƳǇǊŜƘŜƴǎƛǾŜ {ŎƘƻƻƭBallincollig Community School Athy College Maynooth Post Primary

2 Boherbue Comprehensive 

School

Pobalscoil Neasain Abbey Vocational School Coláiste na Toirbhirte Fingal Community College Maynooth Community College

3 Ennis Community College {ǘ WƻǎŜǇƘΩǎ {ŜŎƻƴŘŀǊȅ {ŎƘƻƻƭMulroy College Coláiste Pobail Naomh Mhuire Skerries Community College Piperhill College

4 Coláiste an Spioraid Naomh Coláiste Eoin Crana College Colaiste Choilm Presentation Community College Coláiste Eamonn Ris

5 Glanmire Community College Coláiste Pobail Setanta St Louis Community School Schull Community College {ǘ aŀǊȅΩǎ /ƻƭƭŜƎŜGlenart College

6 {ǘ .ǊƻƎŀƴΩǎ /ƻƭƭŜƎŜNewbridge College CBS Clonmel Naas Community College

7 Bishopstown Community School



The Big Picture: Instructional 
Leadership and Student Voice  



Towards Definition

ÅΨLƴƛǘƛŀǘƛǾŜǎ ǘƘŀǘ ǎǘǊƛǾŜ ǘƻ ŜƭƛŎƛǘ ŀƴŘ ǊŜǎǇƻƴŘ ǘƻ 
student perspectives on their educational 
experiences, to consult students and to include them 
as active participants in critical analysis and reform 
of schools, and to give students greater agency in 
ǊŜǎŜŀǊŎƘƛƴƎ ŜŘǳŎŀǘƛƻƴŀƭ ƛǎǎǳŜǎ ŀƴŘ ŎƻƴǘŜȄǘǎΩ

(Thiessen, 2007, p. 579).



Towards Definition
ÅTalking with pupils about things that matter in 

school
ÅConversations about teaching and learning
ÅSeeking advice from pupils about new initiatives
ÅInviting comment on ways of solving problems that 
ŀǊŜ ŀŦŦŜŎǘƛƴƎ ǘƘŜ ǘŜŀŎƘŜǊΩǎ ǊƛƎƘǘ ǘƻ ǘŜŀŎƘ ŀƴŘ ǘƘŜ 
ǇǳǇƛƭΩǎ ǊƛƎƘǘ ǘƻ ƭŜŀǊƴ
ÅInviting evaluative comment on recent 

developments in school or classroom policy and 
practice.

(Rudduck, 
2005, p. 2)



Towards Definition

ómeaningful acknowledged presence
éthe power to influence analyses of, 
decisions about, and practices in 
schoolsô 

(Cook-Sather, 
2006, p. 363)



Towards Definition

Student voice covers a range of activities that 
encourage reflection, discussion, dialogue and 
action on matters that primarily concern 
ǎǘǳŘŜƴǘǎΩ

(Fielding and McGregor, 2005, 
p.2). 



Towards Definition

Ψ{ǘǳŘŜƴǘ ǾƻƛŎŜ ǊŜŦŜǊǎ ǘƻ ǘƘŜ ǇǊƻŎŜǎǎ ǘƘǊƻǳƎƘ 
which children and young  people, 
individually and collectively are able to speak 
ǳǇ ŀōƻǳǘ ǘƘŜƛǊ ŜŘǳŎŀǘƛƻƴΩ

(Thomson, 
2011, p. 24).



Why Student Voice?
United Nations Convention on the Rights of the Child

Article 12-¢ƘŜ ŎƘƛƭŘΩǎ ƻǇƛƴƛƻƴ

right to express those views 
freely in all matters 
affecting the child

the child shall in particular be 
provided the opportunity to 

be heard



Why student voice?

Encourages student engagement in learning

Enhances student agency and student leadership

Improves student-teacher relationships

Unique perspective on being a student

Encourages active, democratic citizenship

Empowers students to participate in school life

wŜǎŜŀǊŎƘ ǘŜƭƭǎ ǳǎΧΦΦ

Dr Paula Flynn, 2014



Why Student Voice?

Schools are the first place 
where children experience 

society in all its facets and their 
experiences can have a 

profound influence on their 
attitudes and behaviour in life. 

Andreas Schleicher, OECD, 2017



Why Student Voice?

Schools should contribute to the 
development of active, democratic 
citizens.  

Active participation and having a voice 
are ways for students to experience and 
develop democratic attitudes and skills 
in education 

citizenship as practice as opposed 
to citizenship as status



Ψ¸ƻǳƴƎ ǇŜƻǇƭŜ ƘŀǾŜ unique 
perspectives on learning, teaching 
and schooling; that their insights 

warrant not only the attention but 
also the responses of adults; and 

that they should be afforded 
opportunities to actively shape 

their education.   
Cook-Sather, 2006

Why Student Voice?

Experts of their own experience of schooling



Policy context in Ireland: a lot happening!

ÅUNCRC (1992)

ÅWhite paper (1995) to Education Act (1998)

Åbŀǘƛƻƴŀƭ /ƘƛƭŘǊŜƴΩǎ {ǘǊŀǘŜƎȅ όнлллύ

ÅOmbudsman for Children Act (2002)

ÅAistear(2009)

ÅChildren Referendum (2012)

ÅESRI Post-primary Longitudinal Study (2001-
2011), 

ÅNegotiated Integrated Curriculum, NCCA 
(2011)

ÅImpact of Project Maths, NCCA (2012)

ÅSSE and WSE, Inspectorate.

ÅThe Learner Voice research project, NCCA

ÅThe National Strategy on Children and 
Young People in Decision Making, DCYA 
(2015-2020)

ÅΨ.ŜǘǘŜǊ hǳǘŎƻƳŜǎ .ǊƛƎƘǘŜǊ CǳǘǳǊŜǎΩ ό5/¸! 
2014) 

ÅThe Framework for Junior Cycle, DES 
(2015)

ÅDES ςstudent and parent charter (2019 / 
2020)

ÅEducation for Sustainable Development



Student voice in Senior Cycle Review



Student Voice and assessment: working with 
peers
Å²ƘŜƴ ȅƻǳΩǊŜ ǿƛǘƘ ǘƘŜ ƎǊƻǳǇǎ ŀƴŘ ȅƻǳǊ ŦǊƛŜƴŘǎΣ ƭƛƪŜΣ ȅƻǳΩǊŜ ŎƻƳŦƻǊǘŀōƭŜ ǿƛǘƘ 
ǘƘŜƳΣ ǿƘŀǘŜǾŜǊΣ ŀƴŘ ȅƻǳ Ŏŀƴ Ƨǳǎǘ ōŜ ƭƛƪŜΣ άhƘΣ ǿƘŀǘ ŀǊŜ ǿŜ ŘƻƛƴƎΚ /ŀƴ ȅƻǳ 
ŜȄǇƭŀƛƴ ƛǘ ŀƎŀƛƴ ǘƻ ƳŜΚέ {ƻΣ ǿŜΩǊŜ ŀƭƭ ƻƴ ǘƘŜ ǎŀƳŜ ƭŜǾŜƭ ǘƘŜƴΦ !ƴŘ ƛǘΩǎ ŜŀǎƛŜǊΣ ƭƛƪŜΣ 
to work with your group. (Coeducational, non-DEIS) 

ÅLƴ ǘƘŜ ǇǊƻƧŜŎǘǎΣ ƛŦ ȅƻǳϥǊŜ ŘƻƛƴƎ ƛǘ ǿƛǘƘ ȅƻǳǊ ŦǊƛŜƴŘǎΣ Χ ȅƻǳϥƭƭ ǇǊƻōŀōƭȅ ƭŜŀǊƴ ƳƻǊŜ 
from your friends, what they're saying, than with the teachers explaining to you. 
(Boys, non-DEIS) 

ÅStudents liked being able to talk to one another instead.  Getting into discussions 
in class is better than just having a teacher write it down and then you write it 
Řƻǿƴ ƛƴǘƻ ȅƻǳǊ ƴƻǘŜǎ ōŜŎŀǳǎŜ ǘƘŜƴ ȅƻǳΩǊŜ ŀŎǘǳŀƭƭȅΣ ƭƛƪŜΣ ƭŜŀǊƴƛƴƎ ƛǘ ǊŀǘƘŜǊ ǘƘŀƴ 
just memorising it. (Boys, non-DEIS)

ÅIt would be better if we were talking and discussing things more in class rather 
ǘƘŀƴ Ƨǳǎǘ ǿǊƛǘƛƴƎ ƴƻǘŜǎΦ ¢ƘŜǊŜ ŀǊŜ ǎƻƳŜ ŘƻǳōƭŜ ŎƭŀǎǎŜǎ ǿƘŜǊŜ ǿŜΩǊŜ ŘƻƛƴƎ 
ƴƻǘƘƛƴƎ ōǳǘ ǘŀƪƛƴƎ ƴƻǘŜǎ ŦƻǊ ǘƘŜ ул ƳƛƴǳǘŜǎ ŀƴŘ ǿŜ ŘƻƴΩǘ ŜǾŜƴ ŘƛǎŎǳǎǎ ǘƘŜ ƴƻǘŜǎΣ 
ŀƴŘ ǿŜΩǊŜ ƴƻǘ ƎƻƛƴƎ ǘƻ ƭŜŀǊƴ ŀƴȅǘƘƛƴƎ ŦǊƻƳ ǘƘŀǘΦ ό/ƻŜŘǳŎŀǘƛƻƴŀƭΣ ƴƻƴ-DEIS)



Student Voice and assessment: more varied 
models
ÅI just think that they should have more classroom-based assessments 
ōŜŎŀǳǎŜΣ ŜǾŜǊȅǘƘƛƴƎ ƛǎ Řƻǿƴ ǘƻ ƻƴŜ Řŀȅ ŀƴŘ L ŘƻƴΩǘ ǘƘƛƴƪ ǘƘŀǘϥǎ ŦŀƛǊΧ 
¢ƘŜ ŀƳƻǳƴǘ ƻŦ ǿƻǊƪ ǘƘŀǘ ȅƻǳ Řƻ ƻǾŜǊ ǘƘŜ ǘǿƻ ȅŜŀǊǎΣ ƭƛƪŜΣ ǎƘƻǳƭŘƴΩǘ 
just come down to one day and one piece of paper and that piece of 
paper's there for life and that's not right. (Girls, non-DEIS)

ÅLΩŘ ǎŀȅ ǘƘŜ [ŜŀǾƛƴƎ /ŜǊǘ ǎƘƻǳƭŘ ǇǊƻōŀōƭȅ ǎǘŀǊǘ ǘƻ ƛƴŎƭǳŘŜ /.!ǎ 
because it, kind of, helps shorten the papers a small bit and relieve 
just a bit more stress on the exam day. And it just helps spread out 
the work and some people will excel at say public speaking with their 
CBAs. (Coeducational, non-DEIS)



Student Voice and assessment: continuous 
assessment
ÅBringing some of these continuous things, like, if you had a project, like, 40 

or 50% that you done in Fifth Year, it'll take a lot of pressure off the Sixth 
Year, if you have all the projects on the Fifth Year. But, like, have every 
subject which is some sort of project or something. (Boys, non-DEIS) 
ÅL ǘƘƛƴƪ ǘƘŜ Ŏƻƴǘƛƴǳƻǳǎ ŀǎǎŜǎǎƳŜƴǘΣ ƛǘ ǿƻǳƭŘ ōŜ ǊŜŀƭƭȅ ōŜƴŜŦƛŎƛŀƭ LΩŘ ǎŀȅ ŦƻǊ 
ǘƘŜ {ŜƴƛƻǊ /ȅŎƭŜΦ wŀǘƘŜǊ ǘƘŀƴ ΧΦ ŀ ǘǿƻ ǿŜŜƪ ǇŜǊƛƻŘ ǿƘŜǊŜ ȅƻǳ ƘŀǾŜ ŜǾŜǊȅ 
stressful exam you have prepared for two years. (Coed, non-DEIS)
Å̧ ƻǳΩƭƭ ƘŀǾŜ ŀ Ǿŀǎǘ ƳŀƧƻǊƛǘȅ ƻŦ ǎǘǳŘŜƴǘǎ ǿƘƻ ŘƻƴΩǘ ƭƛƪŜ Ƨǳǎǘ ƭŜŀǊƴƛƴƎ ƻŦŦ ǘƘŜǎŜ 

phrases and vomiting them up onto the Leaving Cert paper and just 
handing it in, and hoping they remembered everything correctly. They 
want to -- and then you have the others who enjoy that sort of thing, and 
then you have the others who want to know how to -- yeah, just give more 
ways to approach the Leaving Cert (Boys, non-DEIS)



Negotiating the 
ÃÕÒÒÉÃÕÌÕÍȣȢ

When pupils are consulted seriously, it can make 
them feel, often for the first time, that their 

school and their class are to some extent their
schooland their class ςimpact on sense of 

belonging and attachment

Relationship, belonging, positive sense of 
wellbeing 



Why is student voice so important for us?

ÅArticle 12-¢ƘŜ /ƘƛƭŘΩǎ ǊƛƎƘǘ ǘƻ ƘŀǾŜ ŀƴ ƻǇƛƴƛƻƴ

ÅEmpowers students to participate in school life

ÅEncourages student engagement in learning

ÅImproves student-teacher relationships

ÅUnique perspective on being a student

ÅEncourages active, democratic citizenship
Paula Flynn, 2014

Which would 
you prioritise?

wŜǎŜŀǊŎƘ ǘŜƭƭǎ ǳǎΧΦΦ



Build your Metro Map to show your journey to enhanced Student Voice

ÅDialogue and discussion

ÅFeedback

ÅSelf-evaluation

ÅQuestioning

ÅInteraction within the classroom

ÅCollaborative learning

ÅNegotiation

ÅTime for students to express 
themselves

ÅExchange ideas 

ÅReflect on the  process of learning 

ÅStudents choose tasks

ÅPeer to peer learning
ÅPeer assessment
ÅBuddying
ÅStudent consultations
ÅQuestionnaires
ÅFocus groups
ÅStudent working groups
ÅStudents as researchers
ÅStudents as data source
ÅStudents as co-researchers
ÅStudent  forums
ÅDiscussion platforms
ÅDebate groups
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Across the developed and the developing world schoolingfinds itself at the 
centre of a set of global concerns about the future of the planet, about food 
and water security, and about the movement of peoples in the face of climate 
ŘƛǎŀǎǘŜǊǎΧΦŀƴŘ ƛƴŎǊŜŀǎƛƴƎƭȅΣ ǎŎƘƻƻƭǎ ŀǊŜ ōŜƛƴƎ ŀǎƪŜŘ ƴƻǘ ǎƛƳǇƭȅ ǘƻ ǘŜŀŎƘ 
students about these issues but to shape the next generation of creative 
problem solvers who can quiteƭƛǘŜǊŀƭƭȅ ΨǎŀǾŜthe world'.

NCCA, 2010. Innovationand Identity, Ideas for the new junior cycle.
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Cavan Monaghan ETB
29, 30 Jan 2018



OECD

Åά!ǎ ǘƘŜ Ƴƻǎǘ ǎƛƎƴƛŦƛŎŀƴǘ ŀƴŘ Ŏƻǎǘƭȅ ǊŜǎƻǳǊŎŜ ƛƴ ǎŎƘƻƻƭǎΣ ǘŜŀŎƘŜǊǎ 
are central to school improvement efforts. Improving the 
efficiency and equity of schooling depends, in large measure, 
on ensuring that competent people want to work as teachers, 
that their teaching is of high quality, and that all students have 
ŀŎŎŜǎǎ ǘƻ ƘƛƎƘ ǉǳŀƭƛǘȅ ǘŜŀŎƘƛƴƎέ όh9/5Σ нллрΥ мύ

Åά{ǘǊƻƴƎ ǎǳōƧŜŎǘ ƳŀǘǘŜǊ ƪƴƻǿƭŜŘƎŜΣ ǇŜŘŀƎƻƎƛŎŀƭ ǎƪƛƭƭǎΣ ǘƘŜ 
capacity to work effectively with a wide range of students and 
colleagues, contribution to the school and the wider profession 
ŀƴŘ ŎŀǇŀŎƛǘȅ ǘƻ ŎƻƴǘƛƴǳŜ ŘŜǾŜƭƻǇƛƴƎΦέ όh9/5 нлммΥ ммύ
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Instructional Intelligence

Merges 5 key areas

1. Curriculum

2. Assessment

3. Instruction

4. How students learn

5. Change and Systemic Change
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The key focus in the systemic change 
projects is on instruction
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LƴǎǘǊǳŎǘƛƻƴŀƭ LƴǘŜƭƭƛƎŜƴŎŜ ƛƴǾƻƭǾŜǎ ŀǿŀǊŜƴŜǎǎ ƻŦΧ

ÅInstructional concepts

ÅInstructional concepts that are skills

ÅInstructional concepts that are tactics

ÅInstructional concepts that are strategies

ÅInstructional concepts that are instructional organizers
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Instruction can be classified into
5 areas

ÅInstructional concepts

ÅInstructional skills

ÅInstructional tactics

ÅInstructional strategies

ÅInstructional organizers

The red guide; you enact and integrate the green
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David Perkins (1994)

άLǘ ƛǎ ŀƴ ŜǾŜǊȅŘŀȅ ƻōǎŜǊǾŀǘƛƻƴ ǘƘŀǘ ƻŦǘŜƴ ǇŜƻǇƭŜ Řƻ 
not develop robust intelligent behaviours in 
areas where they have a great deal of 
experience.  We do not automatically learn from 
experience, even extended experiences.  For 
instance, people play chess or bridge for years 
ǿƛǘƘƻǳǘ ŜǾŜǊ ƎŜǘǘƛƴƎ ōŜǘǘŜǊ ŀǘ ƛǘέΦ
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Instructional Skills

ÅSkills are the instructional 
actions of teachers that enhance 
learning

ÅThey increase the chances that 
more complex instructional 
processes (tactics and strategies) 
are implemented

ÅMost teachers are tacitly or 
unconsciously skilled

ÅFraming questions

ÅApplying wait time

ÅSuspending judgment

ÅDiscussing the purpose of the lesson

Å[ƛƴƪƛƴƎ ǿƛǘƘ ǎǘǳŘŜƴǘǎΩ Ǉŀǎǘ 
experience

ÅwŜǎǇƻƴŘƛƴƎ ǘƻ ŀ ΨƴƻΩ ǊŜǎǇƻƴǎŜ

ÅChecking for understanding
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Instructional Tactics

ÅA tactic fits between a skill and a 
strategy

ÅIt is an action used to enrich or 
strengthen the application of a 
strategy

ÅCan be linked to other tactics or skills

ÅTactics make strategies less complex 
and more workable

Tactics

ÅThink Pair Share

ÅBrainstorming

ÅVenn Diagram

ÅFlow Chart

ÅRound Robin

Å3 Step Interview

ÅPMI

ÅSix Thinking Hats
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Graphic Organizers

ÅWord Webs

ÅTime Lines

ÅFlow Charts

ÅVenn Diagrams

ÅFish Bone Diagrams

ÅRanking Ladders

ÅMind Maps

ÅConcept Maps
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Instructional Strategies

ÅStrategies are usually grounded in 
theory

ÅMay involve a sequence of steps, or 
number of related elements

ÅHave intended effect on student 
learning

ÅSkills drive tactics, tactics and skills 
drive strategies

Strategies

ÅConcept Attainment

Å5 Basic Elements (of groupwork)

ÅMind Mapping

ÅConcept Mapping

ÅJigsaw

ÅAcademic Controversy

ÅGroup Investigation

ÅReading Recovery

ÅRole play

ÅICT use (an aspect of)
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Instructional Concepts

ÅConcepts provide lenses to 
understand how, when and where to 
apply and integrate skills, tactics and 
strategies

Å/ŀƴƴƻǘ ōŜ άŘƻƴŜέ ƛƴ ǘƘŜƳǎŜƭǾŜǎΣ Ŏŀƴ 
be enacted through application of 
skills, strategies, tactics

ÅFor example: wait time and 
think/pair/share can invoke concepts 
of safety and accountability

Concepts (only)

ÅSafety

ÅAccountability

ÅNovelty

ÅAuthenticity

ÅMotivation

ÅActive Participation
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Instructional Organisers

ÅOrganisers are frameworks or bodies of research that assist teachers 
in organising an array of skills, tactics and strategies into a coherent 
set of teaching methods

ÅThey are the lenses that clarify or enhance thought about howwe 
instruct

ÅThey increase teacher wisdom about the teaching and learning 
process, based on the needs and inclinations of the learner
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Instructional Organisers

ÅMultiple Intelligence

ÅGender

ÅEthnicity

ÅCulture

ÅBrain Research

ÅCritical Thinking

ÅChild Development

ÅLearning Difficulties

ÅAt Risk Environment

ÅCo-operative Learning
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Concept and skill relationship

ÅWhy do we need to be aware of the difference between concepts, 
skills, tactics, strategies and organisers?

ÅMany experienced and effective teachers might not consciously 
realise the complexity around something as simple as asking a 
question so as to involve all students

ÅDo they need to?
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Concepts and skills

ÅWithout clear understanding, we are less able to thoughtfully connect 
them to student needs

Å²Ŝ Ŏŀƴ άŘƻέ ǎƪƛƭƭǎΣ ŜΦƎΦ ǇǊƻǾƛŘƛƴƎ ǿŀƛǘ ǘƛƳŜ ŦƻǊ ǎǘǳŘŜƴǘǎ ǘƻ ǘƘƛƴƪ ŀōƻǳǘ 
questions

Å²Ŝ Ŏŀƴƴƻǘ άŘƻέ ŎƻƴŎŜǇǘǎΣ ŜΦƎΦ ƳƻǘƛǾŀǘƛƻƴΣ ǾŀǊƛŜǘȅ- we must do things 
to make these concepts come alive

ÅThese things we doare skills, tactics and strategies

ÅWe need to articulate our practice to be effective 
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ÅInstructional concepts - safety, 
social justice, interest, 
accountability etc.

ÅInstructional skills - wait time, 
framing questions, probing

ÅInstructional tactics - Think Pair 
Share, Venn Diagrams, Word Webs

ÅInstructional strategies - Concept 
Mapping, Academic Controversy

ÅInstructional organizers - Multiple 
Intelligence, Bloomôs Taxonomy, 
learning disabilities, gender, 
culture, at risk factors

The key point is to sense how the GREENƻƴŜǎ ƛƴǘŜǊŀŎǘ Χ 
and how the REDareas guide the teachers thinking and 
action of the green areas -- to create an impact.
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LƳǇŀŎǘ ǳƴŘŜǊǎǘƻƻŘ ŀǎ ΨǇƻǿŜǊΩ

ÅPower is a term that tells us how much of a difference an innovation 
makes. 

ÅPower generally increases as you shift from skills, to tactics, to 
strategies.

ÅStrategies are researched based approaches supported by a theory -
the most complex and powerful.
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Our instructional task

ÅWe need to  move from being tacitly skilled in a limited number of 
instructional methods to being explicitly skilledwith a higher number 
of instructional methods to increase learning and to facilitate 
ǘŜŀŎƘŜǊǎ ŘƛŦŦŜǊŜƴǘƛŀǘƛƴƎ ǘƘŜƛǊ ƛƴǎǘǊǳŎǘƛƻƴ ǘƻ ƳŜŜǘ ŘƛǾŜǊǎŜ ǎǘǳŘŜƴǘǎΩ 
diverse needs.



46

Key point here is to integrate and or stack skills, tactics 
and strategies

ÅWe increase power by integrating or stacking multiple methods. 

ÅFor example, how can Concept Attainment and the Five Basic 
Elements of Effective Group Work (strategies) be integrated and work 
along with Think Pair Share and Place Mat (tactics) as well as framing 
questions and wait time (skills) to teach First Year students to 
ǳƴŘŜǊǎǘŀƴŘ ΨŘŜƳƻŎǊŀŎȅΩΚ 
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Integrating methods

ÅHow do wait time, framing questions, 
think/pair/share, concept attainment, safety, 
ŀŎŎƻǳƴǘŀōƛƭƛǘȅΣ ŀŎǘƛǾŜ ǇŀǊǘƛŎƛǇŀǘƛƻƴΣ .ƭƻƻƳΩǎ ¢ŀȄƻƴƻƳȅΣ 
Brain Research, etc., work together?

ÅOur conscious integration of these methods is the art 
of effective teaching
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Levels of thinking

ÅThinking can be categorised

ÅThis is what a taxonomydoes

ÅMost teachers do not consciously play with the elements of 
taxonomies when teaching

ÅYet understanding how the concept of levels of thinkingworks helps 
us to integrate it into our practice more effectively

ÅAgain: being aware/ conscious of what we do and why we do it is 
central to being an effective teacher 
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Levels and Types of Thinking

ÅLevels of Thinking

Knowledge

Comprehension

Application

Analysis

Synthesis

Evaluation

ό.ƭƻƻƳΩǎ ¢ŀȄƻƴƻƳȅύ

ÅTypes of Thinking
ÅInductive 

ÅDeductive

ÅInquiry

ÅSequencing

ÅRanking

ÅPredicting

ÅIdentifying

ÅPrioritizing


